
Title of Lesson: The Causes and Effects of the American Revolution 
Grade Level: 5th  
Length of Lesson: 60 minutes (initially), then ~15 min per day for 
revisions 
 
Context of Lesson: This lesson will take place about midway through 
the American Revolution Unit. At this point, students will have some 
knowledge of the events that led up to the Revolutionary War, so it will 
be a good time for students to begin creating their own connections 
between events and to begin analyzing relationships. This is not a 
standalone lesson, however, for students will have the opportunity to 
continue to revise and edit their concept maps as new information is 
learned.  
 
Materials/Evidence/Resources: 

• computers/iPads 
• Inspiration 9 
• Social Studies Alive!: America’s Past Grade 5 textbook (Ch. 10, 

11, & 12) - Being read before and during the time period of this 
lesson 

  
 
Overview: 

 
The lesson will serve to help students make connections between 
the various events that led up to the American Revolution: the 
French and Indian War, the Stamp Act, the Sugar Act, the 
Boston Massacre, the Boston Tea Party, the Quartering Act, the 
Townshend Acts, the Intolerable Acts, etc. As students read 
more about the revolution, they will revise their concept maps 
(using Inspiration 9) to illustrate their thinking about the 
connections, relationships, causes, and effects of the various 
events. Eventually, at the end of the unit, students will present 
their work to the class. In essence, students will be telling their 
own stories of the revolution through their concept maps and 
presentations.  

 

Objectives: 
• Students will be able to describe the role of the French and 

Indian War, how British policy toward the colonies in America 
changed from 1763 to 1775, and colonial dissatisfaction with the 
new policy. (National Geography Standard 13 p. 169 C, E); 5 – 
U3.1.1 



• Students will be able to describe the causes and effects of events 
such as the Stamp Act, Boston Tea Party, the Intolerable Acts, 
and the Boston Massacre (5 – U3.1.2) 

• Students will be able to create concept maps (or other visual 
representations) to illustrate their thinking regarding the 
relationship between events of the American Revolution.  

 
 

Essential Questions: 
 

• Based on your knowledge of the colonists' dissatisfaction with 
the British, were the colonists justified in resisting British policies 
after the French and Indian War? 

• What British actions were most crucial in developing the 
colonists' anger toward King George III and Parliament?  

• Was the American Revolution a War for Independence, a revolt 
against taxes, or something in between? 

• How did colonial rule by the British help shape the values of the 
United States after the war?  

 
Anticipated Student Conceptions or Challenges to 
Understanding: 
 
Students often have many misconceptions about the American 
Revolution. One misconception is that all colonists were on board for 
declaring independence against the British, when in reality, 
independence was not something that was even considered in the 
beginning, even by the most “radical” of the colonists. There were 
many different groups to consider: Loyalists, Patriots, Neutralists, 
African slaves, American Indians - and all had varying ideas about the 
British. Another misconception that I anticipate students to have is 
that the war began quickly after the various taxes and riots, when 
everything actually unfolded over the courses of many years.  
 
Assessment: 
 

• Finished concept map 
• Presentation 

 
Instructional Sequence: 
 
Introduction: “Today we will be using an interactive tool called 
Inspiration 9 in order to visually display our thinking about what we’ve 



learned so far about the American Revolution. This is a project that we 
will spend a bit of time on every day at the end of social studies, so 
you can revise and edit your thinking each day. Don’t worry about 
perfecting your creations today - you will have plenty of time to revise, 
edit, improve, and expand upon your thinking!” 
 
1). Open up Inspiration 9 program on teacher computer and use 
projector so the students can view the screen. Together, become 
familiar with the tools and features of the software while creating a 
class concept map on a topic of shared knowledge or interest (ex. 
Founding of Jamestown: Hardships & Reasons for Survival). ~ 15-20 
minutes  
 
2). As a class, brainstorm a list of important events of the American 
Revolution so far on the board. This list should help students start 
thinking about what to include on their own concept maps. ~ 5 
minutes  

 
3). Have students begin working on their own concept maps on the 
computers/iPads. Circulate around room as necessary ~ 30 minutes 
 
4). Closure: Spend about 5 minutes sharing any useful tips that 
students discovered (how to add pictures, how to overcome certain 
problems, etc). Remind students that these concept maps are a work 
in progress. 
 
*Devote the end of each social studies period to working on concept 
maps. When the unit is finished, allow 1-2 days for students to polish 
their work before presenting.  
 
Notes: 
 
Content: 
 
The content being taught revolves around the American Revolution, its 
causes, and its effects. One “big idea” is that the revolution was not 
simple or straightforward, for there were several events that took 
place over a series of years that eventually caused a rise in colonists 
dissatisfaction. Another “big idea” concerns the stances of the colonists 
- not everyone was for independence. My essential questions will help 
students to ponder these ideas, as well as help them to formulate their 
own opinions and viewpoints on the topic of the American Revolution. 
Most of my essential questions are not about being “right” or “wrong”, 



but rather about using facts, research, and reasoning as justification 
for one’s beliefs.  
 
Pedagogy: 
 
This lesson uses the learning theory of constructivism to help students 
create new understandings, and helps to address misconceptions. 
Students will build upon preconceptions as they acquire new 
information throughout the unit. Sometimes students may simply 
assimilate new knowledge into their existing schemas, but at other 
times they may be faced with disequilibrium and will have to make 
accommodations. Because students appreciate ease and efficiency 
when having to make changes, the Inspiration technology will be a 
useful tool to students throughout this process. 
 
Content & Pedagogy: 
 
The aspect of the lesson when the class does an example of a concept 
map together was inspired by Vygotsky’s idea of the Zone of Proximal 
Development. Students often require assistance and scaffolding when 
first introduced to a new idea or technology, so having the teacher 
lead the class through a shared example of an Inspiration concept map 
is a method through which to provide scaffolding to students. Having 
the students attempt to try the product on their own without any 
instruction or guidance would likely only lead to frustration and a lack 
of productivity.  
 
Technology: 
 
The use of the Inspiration technology is central to achieve my 
objectives for this unit. Through this technology, students will be able 
to develop deeper understandings by easily manipulating information, 
revising ideas, and playing with different formats (concept maps, 
outlines, presentations, etc.). If students had to create concept maps 
and other visual organizers by hand, they would be far more reluctant 
to change their thinking, for it would be difficult to make modifications. 
The technology was chosen for the specific purpose of facilitating 
deeper understandings.  
 
Technology & Pedagogy: 
 
The Inspiration technology fits with the pedagogical strategy of 
constructivism because it allows students to combine their 
preconceptions with new information, and to make meaning through 



the connections formed using the visual mapping tools. It also allows 
students to assimilate and accommodate new information as it is 
learned. 
 
Technology & Content: 
 
The Inspiration technology helps teach the “big ideas” by allowing 
students to manipulative information and form their own connections. 
The mapping tools allows students to manage information in different 
views, and enables students to “see” connections that they might 
otherwise miss. When examining the essential question “Was the 
American Revolution a War for Independence, a revolt against taxes, 
or something in between?”, for example, students can go back to their 
concept maps at analyze the information before formulating a 
response. 
 
Assessment:  
 
Instead of a traditional end-of-unit test, students will be assessed on 
this content through the concept maps that they create. I am less 
concerned about students memorizing specific facts and dates than 
with students being able to analyze the relationships between events 
and to make meaningful connections between said events. I will know 
that students have learned the material through students’ explanations 
of their concept maps during their presentations. The technology plays 
a key role in allowing students to easily illustrate, modify, and 
manipulative their thinking in an efficient way.  
 
 


